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ABSTRACT j 

Typical negative reactions to the use of new 
technologies in teacher and counselor training are viewed briefly^ 
Five training styles are discussed: (1) consultation; (2) audio 
recording; (3) one-way airror viewing; (4) audio-video recording; and 
(5) coached clients and siaulated experiences^ The efficacy of each 
in aeeting the behavioral objectives for which they are intended is 
considered. The author prefers the sivulated lethod because: (1) the 
range of experiences can be broadened to include practically any 
facet of hunan behavior likely to be encountered in a counseling 
situation; and (2) the supervisor- trainee sessions will be nore 
likely to focus ou personal attitudes and values rather than Morely 
on tochnigues of counseling. (TL) 



O 

ERIC 



} 

. ^ 

/ 



"CotviiA mi&t knoco kcM to coimiyUcate Mtth .the tzchnotogicat 
6piciatUt, because technology will come to guidance. It muut 
come. We need It. The Impo^itant que&tlon l6 Mho Mill rfectde 
Mfiat It icllt do ioA. people and to people, life mu6t determine, 

In consultation Mltk technologists , Mnat p^og^umnatlc applications 
technology Mill hj.ve In guidance. We must not let the technolo- 
gists de0jne ovJi hole.^^ 

--RobeAt I. Havens, Guest Editor ioK 
TECHHOiOGV IW GiilVMCE, the ^ovmbeA 
special Issue o^ the PeASonnel and 
(iildano^ Journal. 



Five Generations oi Supervision 

In the movie 2001 ^ A Space Odyssey , a fifth generation computer named 
Hal runs amuck, steals a space ship, and wreaks havoc on the crew. The message 
that technology can grow and grow to heights beyond man's control is not lost 
in education. 

In point of fact, many educators lead the resistance to the use of 
cechnolcgical advancements in the clasaroom. But is this resistance based on 
objective dtta? Or is the anti- technology stance merely the protective posture 
of the ageing institution reluctant to move off comfortable dead center? 

The teacher-trainer and counselor-trainer hears the voice of caution in 
Dworkin's article, "Beware of False Gods" (1971). Caution does seem justified in 
an Orwellian age where the wrong computer tape fed into the right communications 
network can shut down radio stations all over the country (Nw York Tires, Feb. 
18, lOl). And when wo hear of abuses cf technclogy by unskilled teacher-crafts- 
man, it is easy to condemn all new developments in the name of caution. 

It seems highly possible ^het much of this condemnation is based on 
lnr^:lnct and attitudes rather than objective Jata. Is "creeping technology" 
really a danger to humbnism? la Hel, the computer of the future, our adversary 
or ally? 
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These questions have little meaning unless they are answered In terms 
of mec^tlng the behavioral objectives of the educator. During his vacation^ the 
buslnetsman may reject the C€ucl-alrport^hlgh-speed'-plane mode of travel for a 
more leisurely automobile trip with his family. As his objectives vary so do 
the means of aLCompllehlng them. Technology in education must be evaluated in 
terms of the desired outcomes. 

Consider the following examples of supervisory styles In cotnselor- 
educatlon at City University of New York. Each style is currently In use and 
several professors , like Hal, are using all five generations. Others prefer 
just one approach. 

You may want to consider which of the following styles fit your own 
’’teaching set" and the concurrent behavioral objectives. 
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Wiit OmeAatcom Comuttitcon 



The counselor-trainee sees clients in his own school, the intern 

starts a trial Job, or the practice teacher must fill in for the ill critic 

teacher. Each experience or each series of experiences is followed by a 

consultation session with the supervisor. Bach supervisor has his own style 

and outcome goals which will determine tone and direction for the consultation 

hour. Some supervisors emphasise techniques, others focus on feelings, all 

are dependent on the trainee to relate the experience. 

Thus, a typical session might go as follows: 

The couMe.toA.-t/uUnee h> doing ^eZd-u> 0 Ak at a local a^teA- 
ichool comuiiity houie. The youngitem a/ie and 

Puc/ito Rican. The t/LaXnee is attempting to help the 
youn.gste/iS become teit-viise so that they can beiicA 
compete in sch‘)ol tests and placement examinations. It's 
the t/iainee’s second consaltMtion. 

T/iainee’. Mu God, Ed, this Thu/isday didn't come soon enough. 

Those kids oAe d/u.ving me out o^ my t/ieel 

Sup/Li I can See you'Ae upset. Uhy don't you tell me 
about it? 

Taainee: Gladly — I just don't knxM lohat to do. I had 

planned to sit a/LOund in a Small g>wup and discuss 
some oi the reasons why tests might be impo/itant 
to each oi them-you know-why they signed up ioa 
\ this t/uUning and all’.... 

Vo 4ome counseling beioKe we begin to go oueA the 
methods to use in beating tests. But it's SuAe not 
woAhing out? 

Sup/L! I See (nodding), but can you be moae speci^c? 

T/uUneet Uell-we jfst about get sta/Ued and maybe one of 

the gVits is telling about something that happened 
to he/L in school- -you know- -something se/Uous like 
a teache/i doesn’t tike hex when James --usually 
James oA maybe PedAo makes some double meaning Aema/k— 
usually dealina with sex- -you kno(0 how eighth g/iadeAS 
0 Ae--and the mote gAoup laughs. By the time we get 
to the moteAial, a new gAoup is waiting to use the Aoom. 

SupAt Let me be suAe I undeAstand. These kids all signed up 
to leoAn how to "beat tests . " 






T/idin^^i CfuLcfe. 



SupA: you ^ta/U ^ach 4 e 44 ^on ivZth a ”coun6eMng 

wfUch at ItoAt 6ctm Ojj thz QAoup Ao^^Jits> and by 
tht tJjr\(i you get to the maXeAtat that U the KecLi^on 
ioA thtOi being theAe, theAe It no tone te^t. 

lAolnee: Zcght, eveAytime somebody like Ja:net oa PedAo, who 

have tome tex hangupt, begin to — 

SupAi Now) wait a minute, Did it eveA occja^i to you that 
moujbe th^e kidt tee you at being dUthon2ti, I 
mean when they tigned up to leoAn about tettt, wot 
counteZing about peAtonal pAoblent mentioned? 

TAoinee: Welt, no, 

SupA: And did it eveA occjua to you to ttoAt the 

tettiont giving the youngtteAt the thing that 
they weAe expecting and not 



And so It goes. The supervisor has chosen to point out Inconsistencies 



between expectations, goals and practices of the trainee. Note that the dialogue 
revolves about and l,s dependent on first, the perceptions and second, the recol- 
lections of the trainee. Wheells (1958) reminds us that " what Is left out 

may be more Important than what Is reported.*' We know little of the tralnee*s 



style, the dynamics between trainee and James and Pedro or between trainee and 
minority people in general* 

Most trainee's learn what the supervisor expects (demands) and are able 



to give It to him In short time. One way to Improve this condition Is to 
record the sessions. 

Second GeneAotion: Audio Reco Acting 
Supervision revolving about audio tape recordings of helping sessions 
is probably the most popular style In existence* It allows non-laboratory field 
work as well as lab, la relatively simple to operate, and yields all the verbal 
interaction between helper and helpee* Again the style of the supervisor deter- 
oinea the course of supervision. Sene play back the tape together with the trainee 
others critique the tape on their own, and still other supervisors never listen 
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J:o the tape itself — but rather react to verbatim transcripts prepared by trainees 
as follows: 

Co: inJhcut muZd you tLkt to talk about todcuj (SUPR: GOOV: 

yOU^RE ALLOWING THE CLIEWT TO SET GOALS FOR THE SESSIONS.) 

Ct: iiJzlt, things a/ie bettcA at home, My mother 4eem6 to 
undeMttand my moodi betteA bat note I'm Atatly mAnt^d 
about a ^A^^nd. She t6 4moktng moAe and mOAe and 4ee/n4 
to taie It* ^hat tan you do lolth somebody ioho likeSi tt, 

^hat tan you do uxith 6omtbody \oho liket to do something 
but t(> kind oi a^Aoid o^ it at the 6aint time? 

Co: lTentat*:vety) I den^t think you* At tatking about a f^aitnd, 

OAt you? ISUPR: KO-yOU*RE STRICTLY PLAYING A HUNCH--N0T 

ENOUGH VAT A TO MAKE THAT JUMP. ) 

Ct: Ve6, I am, Sht'/> a good' ^nitnd-- I don't att it??? Oh, you 

thought I mtant m'^4elj5--£^e the gVit wfio n<u a (nitnd 
\hat*6 pitgnont* No- You' At mong tktAt [taughb]* 

Co: Then you AtatZy oAt mnAitd about a iaitnd ioho i^ smoking 

too much? (SUPP; BPIWGIMG HEP BACK TO FOCUS— HOT SAO.) 



There are certainly variations to this "verbatim style" but all rely on 
the spoken behavior of counselor and client. The image of counselor and supervisor 
bent over tape recorder, ears to speakers, straining to catch the whispered comment 
and the frightened gasp, comes to my mind. The subtle glance, the nervous smile, the 
wrin,/ing of the hands, the quiet desperation is misseu by the microphone. It is 
like reading the dialogue of a play without the stage direction. The words are all 
there but the accompanying liusic is missing. Third generation practice added 

the music to the book. 

TkOid GtntAOtioni One-Way MOiaoa Yieioing 
The development of the one-way mirror allowed the supervisor (or groups 
of trainees) to alt unnoticed and observe the work of the trainee.. It enables the 
ob :en'er to see the subtle non-verbal behaviors so critic4l ' to the relationship 
between helper and the helpee. But the scope of the observations is dependent on 

the perceptual range of the viei//r. No matter how fast a supervisor ^an take notes 

' 

he must see through the "tunnel vision" of his own two eyes. 

Consider the following dialog taken from a third generation supervisory hour. 
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I'ue Qot 4 ome note<s abouX. you/i 6^ii6ion that we 
can go oueA but ^Out, /low did you ^eei about it? 




You fenow--rwo 6 60 wrapped up in iohat wo 6 going on 
and trying to tUten mat I probably mU^td a tot, 

I W06 a tittle neAvou6, too, hnouxing that you and 
tilt cto66 weAe i/oatching. But i thought it mnt 
pKtttjy u)tll, Uikt Aee/ned to woaw up to me. I don^t 
think ht ho6 tutA tatktd about 6om oi tho6t itettng6 
to a ivoman beiJoAe. 


SupA2 


I o^Aee, you fenow, physically, ht moutd ta^)OAd you 
almo6t just 06 ht wo 6 moving to^oAd you psychologically. 


: 


Ipaust) Oh wow that.*6 Aight, I ^emembeA. When we 
6toAttd tht 6t66ion, ht woA my ovtA at tht coAnCA oi 
tht desk and ht d^movt do6QA to me didn*t ht. I 
didn^t notice tiiat at all. 


SupA: ' 


Yes, it W06 obvious to tht Aest o^ o 4 . 


TAotnee.* 


Vo you AcmembtA ichtn ht 6toAttd to gAoovt ivith mt? 
What W06 I 6oying? What did I do? 


StxpK: 


Wtll, let^6 6tt (titinking back), Jt wo 6 about 

half loay, , .thAough tht 6eS6ion, , ,I think that*6 ivhtn 
you mtntiontd that youA bAothtA had had a 6imiioA 
txptAitnct, , .No, ,,Jt W06 uhtn,, . .Wo. . . I 'm not 6uAt 
lohtn it 6toAttd, I think it wo 4 moAt oi a total 
gestalt thing. He just likes you. 


Trainee.* 


Vid you 6tc anytkir.g tlst impoAtant? 



And 80 the supervisor goes on with his notebook, hoping that he Is per- 
ceptive enough to pick up the critical elements, verbal and non* verbal, In the 
session so that when he relates It back to the trainee. It will have meaning and 

j 

orovlde growth. The obvious method to Increase the range of supervisor perception 
Is to record the session for observation b/ trainee and others In the cold light 
after the heat of the counseling session. 

fouJith Qsnviouticn: Kadio-Vid^o RecoAcUng 
Just as the armchair football fan depends on the Instant replay .;o assure 



that he doesn't miss the big plsys, videotape supervision seems to Insure that the 
critical verbs! and non*/erbal behavior of client and counselor are captured for 
later dissection snd snalysla, by both supervisor snd supervisee. 



It approaches the dimension of "seeing oneself as others do" as no other 



supervisory cedure. In addition. It Is instant replay, ready for viewing at 
the conclusion of the session. 

Consider the following dialogue in the fourth generation supervisor's 



office. 




SapA.: 


LeX'i u)atch thz tajpz. Ti.iJit oaz izveAaC ptacU I 
wcwC to 4-top -ct but tf you uiant to talk Jbout any 
portion juit go ahzad. 

[ita/Ui tope) 


Txalntz t 


[JmmdiatdZy] Oh God, look at hovi I am fitting, I'm 
04 -ten4e 04 tt banjo ittUng, And my haiA.--oh God, 


Sapu 


iStopi tape) How do you mean teme? you teme? 

Hoo uieAe you feeling? at the time? 


Txdime : 


That'i itAonge becauie J didn't fenow how teme I wo4 
until I 4ee m,yielf now. Maybe if I had known J could 
haue,,,,lt'uUl6 off). 


Sap^ut 


Let'i watch iomc mcae, Ituam on the tape,) 


TAoime* 


(Aftea iome time,) Look at that, J wcoeA finiih a 
ientence do 1? Am 1 that way heAe with you? J 
know I'm that way iome of the time but ^ didn't 
think -in coun&eling 


SupAt 


Like Kigt't now. 


TAoimei 


Right now?,,,, Oh, I didn't finiih t-'iot lait ien-tence, 
did J? 



The supervisor goes easily from trainee's behavior on the tape to here 
and now bahavlo.. In the supervision hour Itself. It Is an easy trsiisltlon because 
the total behavior of the trainee la the focus of the session. Techniques, non- 
verbal and verbal actions, feelings, etc., all are the determinants for successful 
helping reletlooahlps and they are evident in fourth generation supervision. 

But even with lnat;^nt replay with all the Intimacies of replaying and 
replaying behaviora of both trainee and client, the training of the counselor is 
not complete* Unless elaborate care to taken to match counseling groups with 
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trainees there Is no assurance that the tralilee has been ^'touched'^ by the 
experience. Trainees often end up with ^'verbal, nice, cor peratlve'^ cllencs. 
This pro^bably does little but reinforce perceptions of ‘’text-book-type*’ 
counseling sessions. 

Consider the techniques of the fifth generation supervisor. 

GzndAxUion: Coachzd Cliz^iU and Simatatzd Exppjiiznc^ 

T/te TV monCto^ corner to A t/oong rr\an appZ(Vi6 cn thz 

4CAeen - biack, mltAjiant, ongA^. .U ht 

took^ dJJiZQJUbi at you he ^plt6 the (otZaotng^ : 

'you goddoTt} konkey, you don't knew me--! don't 
mnt tc know you* Ju^t 6tcuj out o( my tiie* 

Ju6t leave me alone! 6ick ci youA meadling 
Go back downtown and Icxve me alonel! 

iS^op6 tJie video tape KetoKdeK, tiuin^ tc the trainee) 

SupAf How do you ieel about thotf 

Trainee: I don't know- -it' 6 ^cuny* How can I eveA tillz 

to him? 

SupA: you 6oid it was 6coAy--you m^an you oAe ^Aightencd 

by Lim? 

TAoinee: We^..no. J don't think so--moAe maybe appAehen, . • * 
oh 6 kit- -yes Vm ^Aightened* Any tim 1 see u gAoup 
o( black guys in my neighboAhood, I wondeA ohoul them,, 

SapAt what do you mean--Vou wondeA about them? 

TAoime: You know what I mean. Why oAe they heA(.? What oAe 

they up to? The otheA day / cAossed the stAeet to 
avoid passing a gAoup o( them* I know it's silly 
bt'X I can^^ help it* 

SupA: 0*K* You know you oAe ^Aightened* Suppose tli'J^ 

young mo>i you just saw on hie scAeen went sent to 
see^ counseh)A, you* What would you want to happen? 

TAoineet WetZ, I guess I would want him to listen to me and 
undeAStand that I AeaJUy want to hetp him* 

SupAt And what would uou say and do tc bAing this about? 

Keep in mind, that you'd be ^Aightened* 

TAoinee: I'm not suAe*,**I guess J would tAy to tell him that 

1 heoA him even though J pAobably can neven fully 
undeAStand* 



